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Abstract 

The purpose of this study was to examine faculty and student perceptions of what factors 
are contributing to drop-out rates in a Northern Indiana higher educational facility and to study 
whether or not the drop-out prevention programs that are in place are effective. Survey links 
were sent out to all adjuncts and some full-time faculty at a local community college. Survey 
links were also sent out to academic skills advancement students. Results indicated that faculty 
members are fulfilling their duties as instructors of higher educational facility and are willing to 
help those students who are in need of support. Results from the first t-test also indicated a 
disparity in the level to which students and faculty feel that the New Student Orientation is 
impacting student success as well as a lapse in the quality of academic advisory. Descriptive 
results indicated that both faculty and students agree that a computer literacy program should be 
implemented. Based on the results, educators believe that a review of academic advisory plans 
and an implementation of a computer literacy course along with the current New Student 
Orientation course must be a mandatory part of a student’s academic plan within their first year 
as a new student. These qualitative and quantitative results provide insight into the impact of 
retention programs. 
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Retention in Higher Education: Faculty and Student Perceptions of Retention Programs and 

Factors Impacting Attrition Rates 

The successes and failures of the citizens in the United States of America are often 
attributed to, and measured by, the last level of achievement they attained in school. Employers 
offering job opportunities in more prestigious fields place considerable emphasis on previous 
education. Therefore, a student’s level of education significantly impacts their level of success 
in the workforce. As of June 2010, unemployment rates have reached 9.6%, a rate which 
Americans have not seen in decades (U.S. Bureau of Labor Statistics, 2010). Due to the 
staggering increase in the percentage of the labor force that is unemployed, many individuals are 
currently furthering their education in hopes of becoming more employable. These individuals 
will need to complete their programs without falling victim to the high attrition rates that schools 
are reporting today. The latest report from the Integrated Post-secondary Education Data System 
(IPEDS) tracked the progress of a three year associate degree track cohort at a local community 
college beginning in 2006. The report found that graduation rates decreased from 10% in 2006 
to 8% in 2010 with that particular group (Office of Institutional Research and Planning, 2010). 
While this local community college has seen an increase in registration of approximately 19% in 
the last year, there has been an increase in drop-outs, transfers, and failures among students 
(Office of Institutional Research and Planning, 2010). One difficulty in evaluating retention 
rates is that it is necessary to distinguish between students that should truly be considered drop- 
outs and students that had no intention of remaining in an academic program through 
completion. Nonetheless, the current combination of higher enrollment and higher attrition 
suggests that schools are failing to adequately retain their students who intend to persist through 
graduation and raises the issue of identifying possible measures to reverse the current trend. 
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A possible approach would be to identify the cause of drop-outs and low graduation rates 
in order to implement an early preventative program that would increase the likelihood of 
success among more students. If the current low graduation rates are ignored, colleges face loss 
of funding and employment rates may remain dangerously high. The economy as a whole will 
continue to stagnate unless Americans are able to successfully complete the programs that will 
provide them with the skills employers are seeking. Evidence-based dropout prevention 
programs, if implemented appropriately, could increase graduation rates and help more 
individuals to succeed in their academic pursuits. Given the time sensitive nature of the poor 
retention rates in higher education, it is imperative that more attention be given to the types and 
quality of the preventative programs being implemented and to their level of success in 
preventing students from dropping out of their programs. To that end, this study examined the 
following related questions in relation to a specific program currently instituted at a two year 
community college. 

Research Questions 

What are faculty and student perceptions regarding the causes of the increase in dropout 
rates? What are faculty and student perceptions of factors that promote students to maintain their 
higher educational course track? What are faculty and student perception of the preventative 
programs in increasing graduation rates and decreasing the amount of drop-outs in higher 
education programs? 

Literature Review 

The high rate of dropouts within higher education can be attributed to a myriad of issues 
including attendance, socioeconomic status, and level of preparation. High dropout rates lead to 
a decrease in government funding for higher educational facilities and a decrease in the overall 
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self-motivation within students. Retention rates also contribute to the lack of highly trained and 
qualified individuals within the workforce. As recently as August 2010, the United States 
government reported 3.2 million jobs unfilled despite an unemployment rate of 9.6% (Bureau of 
Labor Statistics). These numbers indicate that there are 14.9 million unemployed Americans 
who lack the necessary qualifications to fill the available positions. A few months ago, the 
White House convened a summit on community colleges in hopes of addressing the gap between 
the skills currently possessed by the unemployed and the skills necessary to obtain one of these 
3.2 million unfilled positions (The Washington Post, 2010). This move by the federal 
government can be expected to bring to the forefront the related issue of retention in higher 
education. Without improving retention rates in higher education, there will continue to be too 
few Americans qualified to fill the open positions. 

When an individual attains successively higher levels of education, he or she faces a 
decreased likelihood of being unemployed. In August 2010, Americans age 25 and older 
experienced unemployment rates of 14% with less than a high school diploma, 10.3% with a 
high school diploma or equivalent, 8.7% with some college or an associate degree, and 4.6% 
with a bachelor’s degree or higher (Bureau of Labor Statistics, 2010). These statistics 
underscore the importance of improving retention rates in all institutions of higher education, 
including community colleges and four- year colleges. 

Theories. As the issue of retention is explored in this research, it is important to provide 
an explanation of the academic theories and language related to retention. There are a variety of 
theories in relation to the intended meaning of the term “dropout,” and who should wear this 
label. A dropout is defined by comparing student outcome with student intent. It is only when 
students leave college before achieving their goals that they should be labeled a dropout 
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(Hagedom, 2005). Retention is difficult to measure because distinguishing intent is often 
challenging. 

Terminology. Higher education refers to education that is offered through colleges, 
universities, trade schools, and other facilities that may award degrees and certificates past the 
high school level. In reference to our research study, the terminology is applied to institutions 
and programs that serve college students. Persistence and dropping out are typically defined as 
two sides of the same coin. Persistence is staying in school until completing a degree or 
certificate program and dropping out is leaving school prematurely (Hagedorn, 2005). Dropping 
out is often seen in the field of retention research as a process rather than an event, with factors 
building and compounding overtime (Hammond, 2007). During our research, we looked at these 
terms as they relate to those students that are in the position to complete a college degree or 
certificate. Attrition rate is the diminution of students in numbers resulting from low retention 
rates (Hagedorn, 2005). This term is incorporated in the title of this research, as well as 
throughout various sections of this report to display the negative impact the increase in dropout 
rates has on higher education facilities. Retention rate, on the other hand, is the measure of 
students that persist in their academic program (Hagedom, 2005). Institutions track retention 
rates to evaluate their success in helping students graduate. All five of the terms these terms will 
help to clarify the research presented here as research on retention is explored. 

Historical Background. Educators have been systematically studying factors impacting 
retention in education and programs to improve retention rates since the early 1970s. Beginning 
with the creation of Tinto’s Student Integration Model, which suggests that students who become 
socially integrated within their institution of higher learning are more likely to persist to 
completion, researchers have been trying to understand what drives student retention and what 
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institutions can do to improve retention rates (Tinto, 1975). Subsequent research further delved 
into the psychological state of the student, rather than sociological factors. Students who were 
identified as possessing strong intent to persist in their educational goals found higher levels of 
success in completing their degree programs (Bean, 1983). Persistence was found to be most 
prevalent in students who are actively involved in academic and extracurricular activities (Astin, 
1984). 

In addition to research on the activities and intentions of the student, there has also been 
research in the area of retention focused on the educational environment. Retention rates are 
higher at educational institutions that boast greater interaction between faculty members and 
students both inside and outside of the classroom (Endo and Harpel, 1982). These institutions 
created environments where the students felt more connected socially and academically with 
faculty and peers. When a shared learning environment is established, interpersonal connections 
blossom and student learning improves (Astin, 1987). As student learning improves, retention 
rates increase. Tinto has examined this phenomenon more closely in his research on learning 
communities in colleges. Even in nonresidential educational settings, where students tend to feel 
more isolation from their peers, learning communities can improve student performance, student 
persistence and thus, the retention rates of the higher education institutions (Tinto, 1997). 
Overall, early research indicates that there is both an environmental and psychological 
component that must be taken into consideration when assessing retention rates and exploring 
methods of improvement. 

Contemporary Context. More recent research indicates that there are other factors that 
impact retention rates in higher education and student persistence. Among the many reasons that 
adults are requiring further education and, thus, returning to school are the need to stay current 
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with technological advances, retraining due to unemployment rates in one’s current field and 
below academic standard computer literacy skills. These returning students have ample 
motivation to complete their programs, however, somewhere along the way, they are facing 
challenges that they are unable to surmount. The direction of recent and ongoing research in 
retention shows that more specific factors are involved in regards to students dropping out. Goal 
commitment, demographic variables, social integration, and academic integration are identified 
as key factors affecting retention. Results often indicate that perception of outside factors, 
intrinsic motivation, and students' relationships with their instructors showed significant 
connections with students' levels of retention (Wang and Wu, 2004). 

In May of 2006, the first Annual International Student Retention Conference was held in 
Las Vegas (Retention, 2006). A similar conference, EPI’s Fall Retention Retreat, was held in 
Hilton Head, South Carolina in October of 2006. The purpose of both conferences was to 
provide evidence-based practices and strategies in higher educational institutions and inform 
about student tracking and monitoring. The goals of both conferences also included: giving tips 
on how to promote institutional change; implementation of program planning; strategies for 
keeping students with disabilities from dropping out, research, evaluation, and impact analysis; 
and best practices (Swail, 2006). After a discussion of the breadth and complexity of the issues 
related to student retention at all levels, the committee members decided to limit their initial 
efforts to the retention of undergraduate students (Improving Retention and Attrition, 2007). 
Although conference organizers were cautious about identifying a particular program as ideal, 
the two conferences came to similar conclusions. Both believed that a new student orientation or 
first year student program should be implemented, taking into consideration the individual 
institution's demographics, socioeconomic background and key factors in drop-out rates. 
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In those 2006 conferences, some of the programs that were shown to work in individual 
higher educational institutions were Access for Success and Gear Up (Retention 2006: 
Highlights, 2006). While these programs have been found to work across the nation, there are 
also programs developed by individual institutions that have found success as recently as 2009. 
The first year experience (FYE) program has been found to be successful at Western Michigan 
University (A Comprehensive Report on Retention Rates, 2009). 

The Access for Success program has been implemented in 20 states and Puerto Rico. 
These states that are using this program represent 40% of the undergraduate population in the 
United States. Starting in 2007, the two main goals for this program were to: increase the 
number of college graduates in their states and to confirm that those graduates represent their 
states’ high school graduates. According to their baseline reports, they have a secondary 
ongoing goal; to fill in the gaps of the Integrated Postsecondary Education Data System 
(IPEDS ). IPEDS only reports institutional graduation rates. If a student begins at one institution 
and transfers, then graduating from another institution, they are counted as non-graduates. 

Access for Success ’ data uses many of these students who have fallen through the IPEDS 
cracks by measuring success throughout the entire system instead of an institution. Students who 
transfer between institutions within the same system and graduate are included in the data of 
graduation rate calculations. Therefore, the gaps that have been created by other research can be 
somewhat filled through their system. The program is essentially trying to close the gaps within 
access and success. For the 2009-10 school years, Access for Success programs are combining 
with the National Association of System Heads and The Education Trust to complete closing 



these gaps. 
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The first strategy is to build system capacity to lead change by using professional 
development and providing new students with the tools necessary to continue with their 
education. Secondly, the program will engage and mobilize campuses around data driven critical 
issues such as socioeconomic background and ethnicity. They will also focus on continuing data 
within institutions and their enrollment, managing costs and resources. The program will be 
focused on using enrollment management to increase campus diversity, redesigning curriculum 
like; developmental math courses, and decreasing degree in-completion. At the end of the school 
year they plan to reconvene with other educational professionals to decide on best practices for 
higher education retention (Engle, 2009). 

The program, Gaining Early Awareness and Readiness for Undergraduate Program ( GEAR 
UP), has been proven effective by a two year research on the perceptions about eventual 
graduation from a higher educational institution through their program. Research was done in 
participating West Virginia schools implementing services to high school students going into a 
higher educational institution, parents, and students in their first year of undergraduate school. 
After finding results for the growing dropout rates in America, the GEAR UP program decided 
to provide services such as: college visits, computer-assisted lab times, advising, cultural events, 
educational field trips, family events, job shadowing, mentoring, tutoring, and workshops for 
students and parents. The program collected a formal data report quarterly on surveys given to 
students and parents. According to the West Virginia school corporation, although the number 
of students who responded to the surveys decreased by 38 percent in year two, the results 
showed a significant increase in change. By the end of year two, the students’ perceptions had 
changed significantly for the better on subjects like affordability of college and a career path that 
required post-secondary education. In the March 2010 quarterly report, findings showed that 
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since the implementation of the program there had been an increase of 62% on the perceptions of 
readiness for higher education (“GEAR UP Evaluation”, 2010). 

The First Year Experience ( FYE ) program was instituted at Western Michigan University 
(WMU) beginning with the 2006-07 academic year (Bakerson, 2009). The program was 
designed to support students in reaching their academic goals. It includes a new student 
orientation, a four-day transition program in the residence halls, and a two-credit seminar. 

WMU hoped to improve retention amongst students by having them participate in the FYE 
program during their first year of higher education. The FYE program has had a statistically 
significant impact on improving retention, though more research is required to analyze the source 
of the program’s effectiveness. (Bakerson, 2009). Students who participated in the FYE program 
demonstrated a statistically significant increase in persistence than students who did not 
participate in the program. 

Across the country, in the fall of 2007, six New York community colleges were awarded 
the opportunity to participate in the Accelerated Study in Associate Programs (ASAP) program. 
This program was developed to help students at community colleges have a successful 
experience. Students were chosen to participate based on economic status. The program based a 
big deal of emphasis on the relationship between academic advising and student success. “Full- 
time, dedicated ASAP advisers scheduled mandatory meetings with students twice a month to 
assist them with smooth transitions into four-year colleges or professional careers.” (Napolitano 
and Wu, 2010) The success of this program was noted when a student, after quitting college 
twice in the past, successfully graduated with a 3. 3/4.0 GPA after having the advantage of the 
mandatory academic advising programs. With a focus on quality advising services that worked 
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continuously with students throughout their academic programs, ASAP was able to increase 
student persistence. 

In 2004, Lumina Foundation for Education launched “Achieving the Dream: Community 
Colleges Count”, a national retention program aimed at improving success among local 
community college students. In particular, Achieving the Dream focused on low-income 
students and African American students. Achieving the Dream is now being implemented in 
more than 130 institutions in 24 states and the District of Columbia. The retention program uses 
student records and other data to examine students’ performance over time and to identify 
barriers to academic success. From there, community colleges develop intervention strategies 
such as: new student orientation, academic advisory, professional development, and academic 
success courses. Since 2004, an overall increase in enrollment, especially in the African 
American community has increased. Although it was anticipated that colleges would see 
measurable improvements over time, there was not an overall significance in results. Trends in 
student outcomes remained relatively unchanged for college-level introductory courses, grades, 
persistence, and completion of courses. The ongoing research will give their final results on the 
introductory courses in 2013 (Rutschow & Richburg-Hayes, 2011). Even though one goal was 
met, which was to enroll more students of diverse ethnicity, there are no significant results in 
retention. Achieving the Dream seeks to provide students with an opportunity to become 
acquainted with the resources necessary to succeed in hopes that students will be able to access 
those resources as needed during their academic career. 

Studies have shown that more local colleges and universities are using web-based 
classroom management systems. Studies in the past showed no significance when comparing a 
more technology based classroom, with online involvement, to a traditional classroom setting 
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(Barry & Runyan, 1995). One study compares the achievement of students enrolled in two 
sections of a course for educators on teaching English as a Second Language. Participants 
consisted of 29 students enrolled in a web-based classroom setting and 31 students in a 
traditional classroom setting. Students in the online section of the course scored significantly 
lower than students in the traditional classroom setting. This finding suggests that students are 
still in need of basic computer literacy classes before entering a computer-based construct at a 
higher education facility (Thirunarayanan & Perez-Prado, 2001). Without some kind of training 
within the first year of college, students become frustrated and less motivated to complete their 
courses. 

After examining existing programs being implemented across the country to improve 
student retention, this study has focused on a specific program currently in place at a community 
college. The retention program has been evaluated using faculty and student input to provide 
insight into the variables that are positively impacting retention in higher education. 

Methods 

The focus here was on faculty and student perceptions of factors contributing to the 
increase in attrition in higher education and the effectiveness of programs that are currently 
available to address this increase in attrition. In order to achieve the objective, students and 
faculty in higher education were surveyed to provide data about participation in higher 
education. 

A convenience sample of students and faculty at a local community college in Northern 
Indiana was utilized. The students and faculty completed a self-report data collection instrument 
which was analyzed both qualitatively and quantitatively for trends related to retention in higher 
education. Student surveys focus on their personal experiences in higher education. Faculty 
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surveys focus on the retention intervention programs and instructional methods offered by the 
community college that employs them. The surveys aided in identifying key factors related to 
attrition and perceptions of student participation in higher education. 

Participants 

There are two surveys that were administered to a convenience sample. The convenience 
sample was divided into groups. The first group was made up of students over the age of 18 who 
are currently attending the Northern Indiana community college. The second group consisted of 
both adjunct and full time faculty currently teaching at the same institution. 

Students. This sample consisted of students enrolled at a community college. These 
students are all high school graduates working towards the completion of a post-secondary 
degree or certificate. Students who are ages 18 and over were targeted. A majority of the 
students that participated are recognized as freshman. Demographics will not be a factor for the 
convenience sampling. A convenience sample of approximately 150 students who are enrolled 
in introductory reading, writing, and new student seminars were given an opportunity to take part 
in this study. 

Faculty. This sample consisted of faculty members who are currently employed by the 
same local two year community college. Faculty members were included from multiple 
discipline areas. Approximately 200 adjunct and full-time faculty members from the North 
Central Indiana region were given the opportunity to participate in this study through completion 
of an online survey. 

Data Collection 

Two surveys were utilized in this study. Each sample group received a survey tailored to 
its particular position and program. Instrument one and two are online data collection surveys 
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for students and faculty. Surveys sent to students focused on their personal experiences in higher 
education. The surveys given to adjunct and full time faculty focused on the retention 
intervention programs and instructional methods at the community college. 

Instrument One: Student Surx’ey. This survey, located in Appendix A, was 
administered to the student sample. Due to formatting conversion, the survey may look slightly 
different than the actual web based survey. The web address is also listed before the survey in 
Appendix A. The survey consisted of questions regarding the students’ college experiences and 
their perceptions about motivations for dropping out of school. Students completed the forced 
answer survey online at SurveyMonkey.com. 

Instrument Two: Faculty Survey. This survey, located at Appendix B, was 
administered to the community college adjunct and staff sample. Due to formatting conversion, 
the survey may look slightly different than the actual web based survey. The web address is also 
listed before the survey in Appendix B. The survey consisted of questions regarding the faculty 
members’ teaching experiences and their perceptions about the success of specific programs in 
place at the community college. Faculty members completed the forced answer survey online at 
SurveyMonkey.com. 

Procedures 

Approval for the administration of surveys was obtained from the Institutional Review 
Board at both the local two year community college and Indiana University South Bend. All 
parties were informed of the goals of this research, the content of the data instruments and the 
manner of administering the surveys through a study information sheet. The study information 
sheet contained information fully informing the subjects about the purpose of the study and their 
rights regarding participation in the study. 
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The subjects in this study were informed of their rights and the researchers proceeded 
with complete respect for the confidentiality of the subjects through the Study Information Sheet. 
All results were reported with all identifying information eliminated to ensure confidentiality for 
the subjects. 

Adjunct, full-time faculty and student subjects were recruited via email. Instruments one 
and two were administered anonymously through an online survey site, SurveyMonkey.com. 
Through email, subjects were provided with the Student Information Sheet. The email given 
also clarified the subjects’ opportunity to ask the researchers any questions regarding the study at 
any time via email. Along with the Study Information Sheet, the subjects were provided with the 
website link to the proper survey and a time frame within which to complete the survey. 

Subjects then completed the survey at their own time of convenience. The researcher received 
the subjects’ anonymous responses directly from the survey website and analyzed the results to 
identify possible conclusions about retention in higher education. The data was maintained 
online through the SurveyMonkey.com website database. Once the data had been collected, the 
data was cleared from the database. Any hard copies of the data were destroyed upon 
completion of this research. 

Data Analysis 

Once the results of the survey were received, the information provided was analyzed both 
quantitatively and qualitatively for any trends or possible conclusions about retention in higher 
education. This study includes statistical analysis of most survey questions, as well as qualitative 
analysis of survey questions that allowed the subjects to editorialize their personal experiences 
and perceptions. The survey instruments provided a well-rounded view of teacher and student 
perceptions of retention in higher education by including adjunct and full time faculty 
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perspectives, and continuing student perspectives. Trends and conclusions identified while 
analyzing the data from this study helped in answering our research questions and also provided 
direction for further research on the topic of retention in higher education. 

Results and Discussion 

A student’s persistence in the completion of a program of higher education could be the 
result of several variables. In order to identify variables that contribute to retention in higher 
education, both student and faculty surveys were closely reviewed. The results from the two 
surveys highlight student and faculty opinions on variables that may affect retention. The 
following tables depict the responses given to the surveys. The data is described in three 
sections. The first section includes the results and discussion of the faculty survey. The second 
section includes the results and discussion of the student survey. The third and final section 
compares the responses of faculty and students on three variables impacting retention in higher 
education. 

The faculty survey was sent out to 200 faculty members at the two year higher education 
institution. There were 43 respondents, making the return rate of 21.5%. The Table 1 represents 
the two categories of faculty employment surveyed. Ninety-three percent of the faculty surveyed 
identified themselves as adjunct faculty. Seven percent of the faculty surveyed identified 
themselves as full time faculty. 

Table 1 



Faculty category 



Responses 


Percentage 

% 


Response count 
n 


Adjunct Faculty 


93.0 


40 


Full Time Faculty 


7.0 


3 
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The faculty survey respondents are representative of the distribution of adjunct and full 
time faculty members within the total population at the two year higher education institution. 
The responses provided to the questions detailed in the following tables therefore provide a 
representative picture of faculty opinions about variables impacting the retention of students at 
the college. 

The following table illustrates the attitudes that the faculty at a two year community 
college has towards current year students’ level of computer literacy. Faculty respondents were 
asked to respond to the statements provided about computer literacy with a level of agreement. 
Faculty (90.9%) expressed some level of agreement with the statement that their students are 
computer literate. More than half of the faculty also believes that students can create, copy and 
paste, save on a flash drive, and email a Microsoft Word document. The research also indicates 
that 89.4% of faculty members believe students would, nonetheless, benefit from a basic 
computer literacy class. Seventy-five percent of faculty disagree that students know how to 
submit work on Black Board, which is an online student website at the higher education 
institution, and 66.6% disagree to some extent that students know how to take tests on Black 



Board. 
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Table 2 



Computer literacy 





Strongly 






Strongly 




Responses 


Disagree 


Disagree 


Agree 


Agree 


Total 




%(n) 


% (n) 


% (n) 


% (n) 


% (n) 


Students are computer literate 

Students know how to log on to 
BB 

Students know how to check 
grades in BB 

Students know how to submit 
assignments on BB 


9.1(1) 
20.0 (1) 

33.3(1) 

0.0 (0) 


0.0 (0) 
20.0 (1) 

0.0 (0) 

75.0 (6) 


81.8(9) 

40.0 (2) 

66.7 (2) 

25.0 (2) 


9.1(1) 
20.0 (1) 

0.0 (0) 

0.0 (0) 


100.0(11) 
100.0 (5) 

100.0 (3) 

100.0 (8) 


Students know how to take a 
test on BB 


33.3(1) 


33.3 (0) 


0.0(1) 


33.3(1) 


100.0 (3) 


Students know how to create a 
Microsoft Word document 


0.0 (0) 


20.0 (1) 


60.0 (3) 


20.0 (1) 


100.0 (5) 


Students know how to copy and 
paste within a Microsoft Word 
document 


14.3 (1) 


28.6 (2) 


42.9 (3) 


14.3 (1) 


100.1 (7) 


Students know how to save and 
email a Microsoft Word 
document from a flash drive 


0.0 (0) 


33.3 (2) 


50.0 (3) 


16.7 (1) 


100.0 (6) 


Students know how to use the 
online library system 


18.8 (3) 


43.8 (7) 


37.5 (6) 


0.0 (0) 


100.1 (16) 


Taking a basic computer 
literacy class would be 
beneficial 


5.3(1) 


5.3(1) 


10.5 (2) 


78.9(15) 


100.0 (19) 



Note. BB is an abbreviation for Black Board. An error within the online survey for the faculty respondents 
prevented the respondents from using the levels of agreement (i.e. Strongly Agree, Agree, etc.) more than once. 
This limitation resulted in faculty respondents being unable to answer some questions and, thus, the n for questions 
within this table are less than the number of total faculty respondents. 

The research indicates that faculty members believe that students have computer literacy 
skills in some areas, but are lacking in others. The majority feel that there is room for 
improvement so offering a computer literacy class at the institution would be beneficial to 
students. If, as the faculty indicates, students are lacking adequate computer literacy skills, this 
may help in explaining the gap discussed earlier between the number of unfilled jobs and the 
number of unemployed Americans (The Washington Post, 2010). Many jobs are going unfilled 
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because Americans lack the necessary qualifications and computer literacy is an essential skill in 
many of today’s careers. Conclusions are difficult to draw from the data collected because of an 
unexpected limitation. The website through which faculty respondents accessed the survey 
experienced an error and would not allow all respondents to complete the full survey. This error 
resulted in the number of respondents for this table being low. 

Table 3 illustrates the faculty responses on how the mandatory Student Success courses 
offered by the institution have impacted the students’ educational success. Faculty members 
were asked to assess the impact of the Student Success courses on the following variables: 
student attendance, student success and student retention. Sixty-four percent of faculty strongly 
disagree, disagree or are neutral on whether student attendance has increased since the 
implementation of the Student Success courses. While 79.0% of the respondents feel that the 
courses are helping students to be successful, only 36.4% of the instructors agree retention has 
increased due to the mandatory Student Success courses. 



Table 3 



Mandatory student success courses 



Responses 


Strongly 
Disagree 
% (n) 


Disagree 
% (n) 


Neither 
Agree or 
Disagree 
% (n) 


Agree 
% (n) 


Strongly 
Agree 
% (n) 


Total 
% (n) 


Student attendance has risen 


8.0 (2) 


28.0 (7) 


28.0 (7) 


20.0 (5) 


16.0 (4) 


100.0 (25) 


Courses helping students to 
be successful 


5.3(1) 


0.0 (0) 


15.8 (3) 


63.2 (12) 


15.8 (3) 


100.1 (19) 


Retention has increased 


3.0(1) 


18.2 (6) 


42.4 (14) 


36.4(12) 


0.0 (0) 


99.8 (33) 



Note. An error within the online survey for the faculty respondents prevented the respondents from using the levels 
of occurrence (i.e. Strongly disagree. Disagree, etc.) more than once. This limitation resulted in faculty respondents 
being unable to answer some questions and, thus, the n for questions within this table are less than the number of 
total faculty respondents. Total percentage may differ from 100% due to rounding. 
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While at least some respondents report that there are improvements in the attendance, 
success and retention, the majority of faculty respondents did not express strong belief that the 
mandatory Student Success courses had, as yet, shown an improvement in retention. It may take 
time to see a direct link between the courses and retention rates, but it could also be that the 
course itself is not meeting the needs of the students dropping out of the community college. 

One limitation of this survey is that faculty may not have access to school data about retention 
and are relying only on their own perceptions. 

Table 4 represents faculty assessments of the relationship between student successes and 
mandatory academic advising. Of the faculty, 58.6 % agree that students are prepared with an 
individual academic plan. Thirty-nine percent agree that there has been an increase in retention 
since the mandatory academic advising was implemented, but of that 39.0% of respondents, only 
37.6% agree that the increases in retention are related to academic advising. Of faculty, 74.4% 
believe that students understand their degree and academic requirements. 
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Table 4 



Mandatory academic advising 



Responses 


Strongly 

Disagree 

%(n) 


Disagree 
% (n) 


Neither 
Agree or 
Disagree 
%(n) 


Agree 
% (n) 


Strongly 

Agree 

%(n) 


Total 

%(n) 


Students prepared with 
individual academic plan 


4.9 (2) 


22.0 (9) 


14.6 (6) 


53.7 (22) 


4.9 (2) 


100.1 (41) 


Increase in retention since 
implementation 


2.4(1) 


29.3 (12) 


29.3 (12) 


36.6(15) 


2.4(1) 


100.0 (41) 


If yes, increase related to 
academic advising 


3.1 (2) 


9.4 (3) 


50.0 (16) 


31.3(10) 


6.3 (2) 


100.1 (32) 


Students understand their 
degree and academic 
program requirements 


2.6(1) 


12.8 (5) 


10.3 (4) 


71.8(28) 


2.6(1) 


100.1 (39) 



Note. An error within the online survey for the faculty respondents prevented the respondents from using the levels 
of occurrence (i.e. Strongly disagree. Disagree, etc.) more than once. This limitation resulted in faculty respondents 
being unable to answer some questions and, thus, the n for questions within this table are less than the number of 
total faculty respondents. Total percentage may differ from 100% due to rounding. 

The students at this local community college are exhibiting a positive benefit from the 
mandatory academic advising. It is important for students to persist that they remain committed 
to their goals, and academic advising helps students to identify what short-term goals will help 
lead them to their ultimate goal of graduation (Wang and Wu, 2004). It seems that the 
mandatory academic advising could contribute significantly over time towards improving 
retention rates. 

The faculty survey also examined the frequencies in which faculty at this local 
community college engage in activities that encourage the success of their students. Less than 
30% of respondents that seldom engage in the following activities to aid student success: send 
reminders of assignments, schedule appointments with students outside of class time, inform 
students of tutoring services and online library tutorials, utilize differentiated instruction and 
refer students to academic advisors (See Table 5). 
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Table 5 



Frequency with which faculty engage in activities to encourage student success 



Responses 


0 

( Does not 
apply ) 
%(n) 


1 

(Seldom) 

%(n) 


2 

(Sometimes 
)% (n) 


3 

(Often) 
% (n) 


Total 
% (n) 


Send reminders of assignment 
and/or the attendance policy. 


33.3 (2) 


16.7 (1) 


16.7(1) 


33.3 (2) 


100.0 (6) 


Post my lessons (PowerPoint, etc.) 
on BB for students. 


0.0 (0) 


36.4 (4) 


9.1(1) 


54.5 (6) 


100.0(11) 


Schedule appointments with my 
students outside of class. 


25.0 (3) 


25.0 (3) 


33.3 (4) 


16.7 (2) 


100.0 (12) 


Inform students of the tutoring 
facilities. 


0.0 (0) 


25.0(1) 


75.0 (3) 


0.0 (0) 


100.0 (4) 


Inform students about online 
library tutorials. 


0.0 (0) 


0.0 (0) 


33.3(1) 


66.7 (2) 


100.0 (3) 


Inform students about BB courses. 


25.0(1) 


25.0(1) 


50.0 (2) 


0.0 (0) 


100.0 (4) 


Encourage students to speak with 
academic advisors. 


25.0(1) 


0.0 (0) 


50.0 (2) 


25.0(1) 


100.0 (4) 


Utilize differentiated instruction 
with grades and assignments. 


33.3 (2) 


16.7 (1) 


16.7(1) 


33.3 (2) 


100.0 (6) 


Encourage feedback from students 
for personal improvement. 


0.0 (0) 


22.2 (2) 


44.4 (4) 


33.3 (3) 


99.9 (9) 


Implement technology into the 
classroom. 


7.1(1) 


7.1(1) 


35.7 (5) 


50.0 (7) 


99.9 (14) 



Note. BB is an abbreviation for Black Board. An error within the online survey for the faculty respondents 



prevented the respondents from using the levels of occurrence (i.e. Seldom, Sometimes, etc.) more than once. This 
limitation resulted in faculty respondents being unable to answer some questions and, thus, the n for questions 
within this table are less than the number of total faculty respondents. Total percentage may differ from 100% due 
to rounding. 

This table describes the individual instructional methods used by the faculty of this local 
community college. There are several methods within this survey that can be applied to help 
students become more successful. All of which should be done often. Research has shown that 
retention rates are higher where there is greater interaction between faculty members and 
students both inside and outside of the classroom (Endo and Harpel, 1982). Faculty members at 
the community college being studied have indicated that they are engaging in activities that will 
improve retention. These activities simply need to increase in frequency to see greater gains in 
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retention rates. These results are limited by the smaller number of respondents. It would be 
beneficial to assess the instructional methods used by a larger sampling of faculty members. 

The faculty qualitative responses in the following tables show that within the 
implementation of the different aspects of the retention program, there is a high opinion that the 
New Student Orientation classes do help, but need to be made mandatory (Table 6). Also, there 
was a higher response by faculty members who thought that the academic advisory initiative is 
not directing the students in the proper direction (Table 7). Computer literacy is a great concern 
for faculty members, whether it is having students use a word document or use the online 
technology program. Black Board, within the classroom (Table 9). 

Table 6 

Faculty survey qualitative survey: New student orientation 



Questions 


Answers 


Observations about or teaching New 
Student Orientation 


“This needs to be mandatory for all 
students. Those students who have not 
taken it appear not to do as well.” 


Explain what you think about New 
Student Orientation. 


“Some students don’t even have a 
computer at home.” 




“They have unrealistic views about how 
much time is needed outside of the 
classroom.” 




“Anything to help these newbies find out 
what college is all about is useful.” 
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Table 7 

Faculty survey qualitative survey: Academic advisory 



Questions 


Faculty Answers 


Academic Advisory 

Explain what you think about students 
and their academic program. 


“There are many students that have not 
made a choice in their degree...” 

“90% of students in my classes in the 
fall 2010 and spring 2011 semesters did 
not know what an academic plan was. . .” 




“Many students I see have no major. 
They are not sure what field they are 
going to enter. They are in college 
because they cannot find a job. . . Rather, 
too many just want a degree without 
learning the skills needed. . .One student 
told me last week that he was going to 
be an accountant because he liked to 
count money.” 




“The academic requirements change 
often and the students end up taking 
classes that will not count for their 
major.” 




“. . .Many students are still confused 
about how to contact/talk to their 
advisors. I think they need an 
orientation review.” 
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Table 8 

Faculty survey qualitative survey: Retention program 



Questions 


Faculty Answers 


Retention Program 

Explain how the Retention Program has 
a negative or positive affect on student 
success. 


“My experience is that about half the 
students disappear along the way. 
Those who come and really are open 
to the ideas really benefit.” 

“A student in week 12 told me that he 
didn’t know how to use Black 
Board.” 

“. . .students still don’t know 
technology, I still have to teach Word, 
and not many appear to use our 
library.” 




“. . .Maybe a workshop for some 
students would help.” 


Table 9 




Faculty survey qualitative survey: Computer literacy and black board 


Questions 


Faculty Answers 


Computer Literacy 

Do you think your students are computer 
literate? Explain: 


“Most of them can (and do) check their 
Facebook/email multiple times a day 
but cannot write in complete sentences 
or spell correctly.” 


Black Board 

Comment on your implementation of 
Black Board within the classroom: 


“As an adjunct I only use BB for grades 
and email.” 

“I know we were sent something to 
teach us how to use black board, but I 
don’t use it for anything other than 
grades.” 



Note. Black Board also appears abbreviated as BB. 
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Faculty members and students could benefit from the comments and suggestions of the 
staff at this local two year educational facility. Some of the faculty comments regarding 
computer literacy not only correlate with student responses, but they are consistent with earlier 
research (Thirunarayanan & Perez-Prado, 2001). Limitations for qualitative assessments of 
respondents would include the specifics as to which programs should be in place before entering 
their classroom and the denotation and connotations as to what computer literacy is. Despite the 
desire to become computer literate, an informal observation would indicate that there is a 
desperate need for students to come to class with the basic preparedness of writing an essay on a 
word document, navigate the web-based classroom management tools, and have basic research 
abilities. In comparison to faculty responses, in an informal observation, students indicated that 
they are fully competent in navigation of social navigational sites as well as sending and 
retrieving emails. 

Informal observations would also indicate that there is a breakdown of communication 
within the advisory department for the implementation of academic planning. Frustration levels 
can be a determinant of retention. An informal observation of student communication brings 
concern to whether academic advisors are fully versed not only in what programs are available, 
but what is involved when taking college courses ( Table 7). 

Overall, the faculty surveys raise areas of concern with the retention program currently in 
place. Faculty members felt that students’ needs in terms of academic planning are not being 
met. They also indicated that there is call for a reexamination of students’ computer literacy 
skills. Modifications to New Student Orientation that include greater focus on academic 
program planning and computer literacy skills may positively impact student retention. 
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This second section presents and discusses the results of the survey administered to 
students at the two year higher education institution. Students were asked a series of questions 
about variables that impacted their success and persistence in their academic programs. 

Variables evaluated include academic advisors, instructors, financial stability, New Student 
Orientation, Student Success courses, making new friends, extracurricular activities, study 
groups and the Work-Study program. Student responses provide insight into the factors that 
impact students’ persistence in their pursuit of higher education. 

The student survey was sent out to 150 students at the two year higher education 
institution. There were 43 respondents to this survey, making the return rate of 28.7%. 
Approximately 41% of all student respondents at the two year higher education institution where 
the survey was administered were ages 18-21. The lowest percentage of 28% represented those 
respondents ages 22-30. Approximately 68% of student respondents identified themselves as 
white/Caucasian. One response counted for 3% of “other” category. 

Table 10 



Student demographics 





Percentage 

% 


Response count 
n 


Age 


18-21 


41.0 


16 


22-30 


28.2 


11 


31 + 


30.8 


12 


Race 


White/Caucasian 


68.4 


26 


Black/ African American 


28.9 


11 


Hispanic 


0.0 


0 


Asian 


0.0 


0 


Other 


2.6 


1 



Note. Total percentages may not add up to!00% due to rounding. 
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A majority of students who participated in the survey were 18-21 which is consistent with 
earlier results for a similar community college (Bakerson, 2009). The correlation between recent 
studies on unemployment rates and ages of students returning or beginning college is 
inconsistent (Bureau of Labor Statistics, 2010). Also, showing an increase, was the enrollment 
of African American students which is also consistent with earlier results (Rutschow & 
Richburg-Hayes, 2011). 

Table 1 1 addresses the impact of the New Student Orientation program implemented at 
the two year higher education institution to improve retention rates. Students were asked about 
academic skills that the students may have gained from the New Student Orientation program. 

In every category that the students evaluated the program, the majority of students had a positive 
response. More than 50% of students agreed to some extent that the program had a positive 
impact on the following variables that may impact retention: Black Board, the campus online 
library system, free tutoring program, other helpful resources, students’ self-confidence in their 
ability to succeed and graduate, degree requirements, academic outlook. Of the respondents, 
89.2%, also agreed or strongly agreed that they would graduate. 
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Table 11 

New student orientation 









Neither 








Responses 


Strongly 

Disagree 

%(n) 


Disagree 

%(n) 


Agree or 
Disagree 
%(n) 


Agree 

%(n) 


Strongly 

Agree 

%(n) 


Total 

%(n) 


Orientation helped you to learn 
about BB in order to use it 


5.3 (2) 


13.2 (5) 


23.7 (9) 


31.6(12) 


26.3 (10) 


100.0 (38) 


You learned about the campus 
online library system 


5.3 (2) 


5.3 (2) 


5.3 (2) 


47.4(18) 


36.8 (14) 


100.0 (38) 


You learned about our free 
tutoring program 


2.8 (1) 


8.3 (3) 


5.6(2) 


47.2 (17) 


36.1 (13) 


100.0 (36) 


You learned about other helpful 
resources 


0.0 (0) 


10.8 (4) 


10.8 (4) 


43.2 (16) 


35.1 (13) 


100.0 (37) 


After orientation, you were 
more confident in your courses 


2.6(1) 


21.1 (8) 


18.4 (7) 


31.6(12) 


26.3 (10) 


100.0 (38) 


The advising office helped with 
your course plan 


10.8 (4) 


8.1(3) 


16.2 (6) 


40.5 (15) 


24.3 (9) 


100.0 (37) 


You understand your specific 
degree requirements 


2.6(1) 


13.2 (5) 


5.3 (2) 


50.0 (19) 


28.9(11) 


100.0 (38) 


You are confident that you will 
graduate 


5.4(2) 


0.0 (0) 


5.4(2) 


35.1 (15) 


54.1 (20) 


100.0 (37) 


Your Success Course was 
helpful 


2.6(1) 


5.3 (2) 


21.1 (8) 


50.0 (19) 


21.1 (8) 


100.0 (38) 


Your life perspective changed 
for the better 


2.6(1) 


5.3 (2) 


23.7 (9) 


39.5 (15) 


28.9(11) 


100.0 (38) 


Your scheduling issues made 
you want to quit school 


32.4(12) 


40.5 (15) 


5.4(2) 


10.8 (4) 


10.8 (4) 


100.0 (37) 



Note. BB is an abbreviation for Black Board. 



Previous research shows that goal commitment and academic integration are key factors 
impacting student persistence in higher education (Wang and Wu, 2004). The organization of 
the New Student Orientation is consistent with this research and the program includes aspects 
targeted at improving academic integration in hopes of improving retention. Student responses, 
see Table 11, indicate that the program is finding success in improving students’ academic 
integration. Students indicated that the New Student Orientation had exposed them to Black 
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Board, the online library system, tutoring services, and academic advising. The New Student 
Orientation program focused on aspects academic integration and students’ responses are 
consistent with feelings of improved academic integration. 

In addition, the majority of students agreed to some extent that they would graduate, 
indicating that they have commitment to their educational goals. Wang and Wu identified goal 
commitment is a key factor impacting persistence. The 89.2% of students that expect to graduate 
are a positive indication that the retention program is positively correlated with student retention. 
A limitation of the survey results is that students could not specifically identify whether their 
confidence in their ability to graduate is a result of participating in the New Student Orientation. 
Nonetheless, students in this program do exhibit goal commitment which is a key factor in 
persistence. 

Table 12 presents student opinions on variables that impact the students’ persistence in 
higher education. Students were asked to evaluate their integration with Black Board that is 
utilized by their higher education institution. High levels of integration with technology could 
improve retention in higher education. Students overwhelmingly reported that they were capable 
of logging on, checking their grades, submitting assignments and taking tests on Black Board. 
Only one student reported having had any difficulty with Black Board. Slightly more students 
reported difficulty utilizing Microsoft Word, but still only as much as 10% of respondents 
reported difficulty. The more than 90% of remaining students indicated that they are able to 
create documents, copy and paste, save and email within Microsoft Word. When asked whether 
they believed computer literacy impacts students’ persistence, 34.3% of students agreed or 
strongly agreed that students quit school due to a lack of computer skills. 
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Table 12 



Variables impacting persistence 





Strongly 

Disagree 

%(n) 




Neither 




Strongly 
Agree 
% (n) 




Responses 


Disagree 
% (n) 


Agree or 
Disagree 
% (n) 


Agree 

%(n) 


Total 
% (n) 


Unemployment has been a deciding 
factor in academics 


16.2 (6) 


21.6 (8) 


16.2 (6) 


29.7(11) 


16.2 (6) 


100.0 (37) 


You are computer literate 


5.4(2) 


16.2 (6) 


13.5 (5) 


32.4(12) 


32.4(12) 


100.0 (37) 


You have received help for 
computer literacy issues 


16.2 (6) 


35.1 (13) 


29.7(11) 


8.1(3) 


10.8 (4) 


100.0 (37) 


You know how to log on to BB 


0.0 (0) 


0.0 (0) 


5.7 (2) 


14.3 (5) 


80.0 (28) 


100.0 (35) 


You know how to check your 
grades on BB 


0.0 (0) 


0.0 (0) 


5.4(2) 


16.2 (6) 


78.4 (29) 


100.0 (37) 


You know how to submit an 
assignment on BB 


0.0 (0) 


0.0 (0) 


2.7 (1) 


21.6(8) 


75.7 (28) 


100.0 (37) 


You know how to take a test on BB 


0.0 (0) 


2.8(1) 


2.8(1) 


19.4 (7) 


75.0 (27) 


100.0 (36) 


You know how to create a 
Microsoft Word document 


0.0 (0) 


0.0 (0) 


5.7 (2) 


28.6 (10) 


65.7 (23) 


100.0 (35) 


You learned about using Microsoft 
Word from your instmctor 


13.5 (5) 


16.2 (6) 


10.8 (4) 


21.6(8) 


37.8 (14) 


100.0 (37) 


You know how to copy and paste 
within a Microsoft Word document 


0.0 (0) 


2.7 (1) 


5.4(2) 


24.3 (9) 


67.6 (25) 


100.0 (37) 


You know how to save a Microsoft 
Word document on to a flash drive 

You know how to email a Microsoft 


0.0 (0) 


5.4(2) 


2.7 (1) 


21.6(8) 


70.3 (26) 


100.0 (37) 


Word document to yourself as an 
attachment 


2-7 (1) 


8.1 (3) 


8.1(3) 


29.7(11) 


51.4(19) 


100.0 (37) 


You know how to use the online 
library system 


2.7 (1) 


5.4(2) 


2.7 (1) 


45.9 (17) 


43.2 (16) 


100.0 (37) 


You could navigate the online 
library system effectively 


2.7 (1) 


5.4(2) 


5.4(2) 


45.9 (17) 


40.5 (15) 


100.0 (37) 


A basic computer literacy class 
would be beneficial to you 


21.6 (8) 


18.9 (7) 


16.2 (6) 


16.2 (6) 


27.0 (10) 


100.0 (37) 


You have dropped a class due to a 
lack of computer skills 


59.5 (22) 27.0 (10) 


5.4(2) 


0.0 (0) 


8.1 (3) 


100.0 (37) 


Students quit school due to lack of 
computer skills 


17.1 (6) 


14.3 (5) 


34.3 (12) 


25.7 (9) 


8.6 (3) 


100.0 (35) 


You will graduate 


0.0 (0) 


0.0 


16.7 (6) 


11.1(4) 


72.2 (26) 


100.0 (36) 



Note. BB is an abbreviation for Black Board. 
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Technology plays a significant role in higher education at the institution the students 
attend. Professors regularly incorporate Microsoft Word and Black Board into classroom 
assignments. Inability to properly utilize these electronic resources would be a significant barrier 
to persisting in an academic program. Persistence is most prevalent in students who are involved 
in academic activities (Astin, 1984). Student responses indicated that computer illiteracy, and 
thus, an inability to participate fully in the academic activities of the classroom, would contribute 
to their decision to drop out of a class (Table 12). The students’ responses are consistent with 
prior research that indicates students that are not involved with academic activities are more 
likely to drop out of higher education programs. 

Table 13 exhibits students’ assessments of the extent to which certain variables impact 
their persistence in higher education. Students rated the impact of these variables on persistence 
on a scale of 1 to 5, with the higher numbers indicating greater impact. Students responded that 
persistence is most impacted by academic advisors, instructors and financial stability. Students 
felt that extracurricular activities, study groups and work-study programs had the least impact on 
persisting in higher education. Students were split on the impact of the New Student Orientation, 
Student Success Courses and making new friends. 
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Table 13 



Extent to which the following variables impacted persistence 



Responses 


1 

(. Insignificant ) 
%(n) 


2 

% (n) 


3 

%(n) 


4 

% (n) 


5 

( Significant ) 
%(n) 


Total 
% (n) 


Academic advisors 


26.3 (10) 


2.6(1) 


23.7 (9) 


26.3 (10) 


21.1 (8) 


100.0 (38) 


Instructors 


5.3 (2) 


5.3 (2) 


18.4 (7) 


26.3 (10) 


44.7 (17) 


100.0 (38) 


Financial stability 


18.4 (7) 


2.6(1) 


18.4 (7) 


18.4 (7) 


42.1 (16) 


100.0 (38) 


New Student Orientation 


36.8 (14) 


10.5 (4) 


23.7 (9) 


13.2 (5) 


21.1 (8) 


100.0 (38) 


Student Success Courses 


26.3 (10) 


10.5 (4) 


28.9(11) 


13.2 (5) 


21.1 (8) 


100.0 (38) 


Making new friends 


28.9(11) 


15.8 (6) 


18.4 (7) 


26.3 (10) 


10.5 (4) 


100.0 (38) 


Extracurricular activities 


57.9 (22) 


10.5 (4) 


15.8 (6) 


7.9 (3) 


7.9 (3) 


100.0 (38) 


Study groups 


39.5 (15) 


13.2 (5) 


21.1 (8) 


18.4 (7) 


7.9 (3) 


100.0 (38) 


Work-Study program 


59.5 (22) 


5.4(2) 


13.5 (5) 


13.5 (5) 


8.1 (3) 


100.0 (37) 



Note. BB is an abbreviation for Black Board. The scale that appeared on the survey used the terms “A lot” to “not a 
lot”. For this table the variables are presented as ranging from a “significant” to an “insignificant” impact for 
clarity. 



This data suggests that efforts to improve retention should focus on student relationships 
with faculty and staff. This is consistent with Tinto’s Student Integration Model and its 
suggestion that social integration aids in persistence (Tinto, 1975). Students with positive 
relationships with faculty and staff have greater social integration within their institution of 
higher education. These survey results are also consistent with research that has shown that 
retention rates are higher when there is greater interaction between students and faculty (Endo 
and Harpel, 1982). Students that have negative encounters with academic advisors and 
instructors may find their academic experiences more difficult to manage than other students and 
be more likely to drop out. 

Institutions of higher education should focus their retention rate improvement efforts on 



building a high-quality faculty that engages with students, both inside and outside of the 
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classroom, and is committed to creating a positive learning environment for students. In 
addition, schools can evaluate their financial aid programs to ensure that they are meeting 
students’ financial needs. Of students, 60.5% indicated that financial stability heavily impacts 
their persistence in higher education. Two students took the opportunity to comment further on 
financial aid, writing “financial aid is very bad” and indicating that there is “a problem with 
financial aid” (Table 15). The student survey reveals that relationships between students and 
staff and financial aid may be areas that can be targeted by institutions of higher education to 
improve retention. 

Student responses indicate the level to which the variables discussed in the previous table 
helped to resolve student frustrations with their academic program (see Table 14). Of students, 
43.2% responded that academic advisors did little to alleviate student frustrations. Students also 
indicated that instructors are factor most likely to help students resolve problems. 

Table 14 



Extent to which the following variables resolved frustrations with academic program 



Responses 


1 

(Not a lot) 
% (n) 


2 

% (n) 


3 

% (n) 


4 

% (n) 


5 

(A lot) 
% (n) 


Total 
% (n) 


Academic advisors 


43.2 (16) 


2.7 (1) 


21.6 (8) 


21.6(8) 


10.8 (4) 


100.0 (37) 


Instructors 


10.8 (4) 


8.1(3) 


24.2 (9) 


27.0 (10) 


29.7(11) 


100.0 (37) 


Financial stability 


32.4(12) 


5.4(2) 


27.0 (10) 


18.9 (7) 


16.2 (6) 


100.0 (37) 


New Student Orientation 


51.4(19) 


13.5 (5) 


10.8 (4) 


16.2 (6) 


8.1 (3) 


100.0 (37) 


Student Success Courses 


32.4(12) 


13.5 (5) 


27.0 (10) 


13.5 (5) 


13.5 (5) 


100.0 (37) 


Making new friends 


27.0 (10) 


2.7 (1) 


35.1 (13) 


21.6 (8) 


13.5 (5) 


100.0 (37) 


Extracurricular activities 


48.6(18) 


8.1(3) 


24.3 (9) 


13.5 (5) 


5.4(2) 


100.0 (37) 


Study groups 


35.1 (13) 


13.5 (5) 


29.7(11) 


13.5 (5) 


8.1 (3) 


100.0 (37) 


Work-Study program 


56.8 (21) 


10.8 (4) 


16.2 (6) 


5.4(2) 


10.8 (4) 


100.0 (37) 



Note. BB is an abbreviation for Black Board. 




Retention in Higher Education 34 



Students in higher education will find graduating from their academic program a difficult 
challenge indeed if they face obstacles along the way. Students indicated that the very people to 
whom they look to for assistance in the face of difficulty with their academic program do not 
help resolve their issues. This is a significant problem for institutions of higher education. 
Advisors should be the first line of defense against students dropping out. If the advisors do not 
provide the assistance needed, retention rates will suffer as a result. As discussed earlier, 
research shows that positive interaction between students and staff improves retention. 
Instructors and academic advisors are key variables impacting student persistence (Table 13). 
More students find instructors helpful with problems and find advisors unhelpful (Table 14). 
Higher education could narrow its focus to student relationships with academic advisors to 
improve retention rates. This data is limited by the fact that students could not respond to all 
possible areas that may affect their persistence. The student survey evaluated a limited scope of 
variables and there may be other significant variables impacting student persistence. An 
informal observation of an advantage of the timing of the survey, near the end of the semester, is 
that students who completed the survey had passed the deadline for dropping the course, and 
therefore were persisting in their pursuit of higher education. Their responses provide insight 
about what issues they have encountered and overcome in their progress toward program 
completion. 

Participants had the option of commenting at the end of some survey questions. One of 
the questions asked students to explain how a specific class, New Student Orientation, could be 
improved (Table 15). A majority of the respondents felt that it should be a requirement to most 



students. 
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Table 15 

Student Survey questions and answers concerning experiences with their higher 



academic education 



Questions 


Student Answers 


New Student Orientation 

Explain how New Student Orientation 
can be improved. 


“Make it mandatory in the first 
semester, not optional as a later 
course.” 

“The class should have guest 
speakers that can relate to new 
college students.” 




“Courteous staff would help... staff 
that actually want to do their job and 
not send you to several others with 
no help.” 


Classes in a Higher Educational 
Facility 

Explain any situation as to why you 
chose to drop a particular class. 


“I believe that it would be helpful for 
students who are not computer 
savvy, that one day should be set 
aside for just learning how to use 
online tools.” 




“Most students that are older and do 
not use computers every day, they 
should be required to take a 
computer class.” 




“Financial aid is very bad.” 




“A problem within financial 
aid/advisory.” 



Curriculum developers and staff may find this research regarding possible retention 
initiatives both informative as well as discouraging in regards to their own affect on retention. 
These responses are consistent with earlier research (Wang and Wu, 2004). The responses 
suggest that there are still issues with financial aid, advisory and computer literacy issues (Tables 
13 and 14). Students, overall, stated that they were computer literate (Table 11). However 
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faculty results showed that they saw room for improvement in students’ computer literacy skills 
(Table 2). This conundrum may be due to the denotation of basic computer literacy. Faculty 
views computer literacy as being able to navigate an online library system, sending an email 
attachment, or completing a word document. Students may view computer literacy as posting on 
social networking sites or sending and retrieving emails. 

In regards to students dropping their classes, qualitative responses show there is a 
breakdown in communication. Earlier research has shown a significant need for academic and 
financial aid advisory (Swail, 2006). The retention program implemented in this higher 
educational facility has not yet met its potential in these advisory areas. 

The final section of results includes a comparison of student and faculty responses on two 
particular survey questions. Both student and faculty were asked to assess the impact of New 
Student Orientation on students’ success in their courses, as well as whether or not students were 
prepared with an academic plan for completing the program. 

The first /-test compared the student and faculty evaluations of the impact that New 
Student Orientation has on students’ success in the courses. The /-test revealed a significant 
difference between how the students and the faculty rated the impact of New Student Orientation 
on students’ success in their classes, t (54.63) = 5.58, p = .00. Equal variance was not met, so the 
Mcst was adjusted accordingly. Even though equal variance was not met, the t - test is robust and 
was still used to analyze the data. The data indicates that faculty see a correlation between the 
New Student Orientation and student success (M = 1.32, SD = .47), but students ranged from 
neutral to agreeing that there is a correlation ( M = 2.42, SD = 1.16). 

The second /-test examined the relationship between student and faculty responses 
concerning whether the advising office is properly preparing students with an academic plan. 
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The /-test revealed no significant difference between student and faculty responses. Both groups 
averaged close to being neutral on the issue of whether the advising office properly prepared 
students with an academic plan. 

Table 16 

T-test results comparing student and faculty responses 





n 


Mean 


SD 


t 


df 


P 


Impact of New Student Orientation 
on Students ’ Success in Courses 














Students 


41 


2.42 


1.16 


5.58 


53.63 


.000 


Faculty 


38 


1.32 


0.47 








Advising Office Prepared Students 
with Academic Plan 














Students 


40 


2.40 


1.26 


-1.06 


78.00 


.291 


Faculty 


40 


2.68 


1.05 









Note. BB is an abbreviation for Black Board. 



The first t-test shows that there is a disparity in the level to which students and faculty 
feel that the New Student Orientation is impacting student success (Table 16). Perhaps, given 
that students are new to the higher educational experience, they are unable to ascertain an 
impact, while the faculty, who have seen multiple freshman classes come through their 
classrooms, both with and without the benefit of an orientation, are able to ascertain a difference 
in the performance of their students since the implementation of the retention program. 

The results above demonstrate that students and faculty see a lapse in the quality of the 
advising office (Table 16). Students do not feel that they have received a clear academic plan, 
which leaves them poorly prepared to meet the requirements of their academic program. 
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Students with strong intent to persist have a better chance of completing their academic program 
(Bean, 1983). Even a strong intent to persist, however, can be derailed by a lack of guidance on 
how to achieve completion. It is important that institutions of higher education ensure that they 
are providing students with the tools that they need in order to persist in their academic 
programs. 

Conclusions 

Students and faculty of the community college that was targeted provided constructive 
feedback on the effectiveness of the retention program implemented at their school. The 
program includes New Student Orientation, which introduces students to the school’s web-based 
classroom management tool, mandatory Student Success courses and mandatory academic 
advising. The feedback from the faculty and the students revealed one area that is succeeding in 
helping students persist to graduation and two areas where improvement is necessary. 

Student surveys indicated that the faculty is an area in which the school is finding success 
in improving student persistence. Students reported that instructors are the most significant 
factor in being able to persist in their academic program. Positive relationships are being formed 
between students and faculty, a factor that figures strongly in a school’s retention rate (Endo and 
Harpel, 1982). The local community college and its faculty are to be commended for fostering 
an environment that promotes student persistence and should, over time, show an increase in 
retention rates. 

While relationships between students and faculty are a positive revelation of this study, 
there are also areas that require attention. The surveys reveal that both groups feel that students 
have reasonable computer literacy skills, but that faculty can identify areas for improvement. 
These areas include submitting assignments and taking tests on Black Board. Perhaps the school 
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could reevaluate the effectiveness and presentation of those portions of the New Student 
Orientation. Faculty could also incorporate mini-lessons on the use of Black Board into their 
course curriculum so that students receive the information more than once. It is a shame for 
promising students to be prevented from persisting in their programs by a difficulty with utilizing 
the school’s own web-based resource tools. 

Another area that was noted for improvement was academic advising. Students 
expressed that they did not feel they were being given the guidance that they needed to be 
successful in their academic programs. Students reported that when they experienced challenges 
with their academics, the school advising office did not help to alleviate their frustrations. The 
college could incorporate regular and mandatory meetings between students and advisors that 
extend throughout the students’ academic careers. This strategy has been shown to be effective 
in other programs directed at increasing retention rates, particularly amongst students shown to 
have difficulty persisting in higher education (Napolitano and Wu, 2010). Increased contact 
between academic advisors and students will also help to foster greater social integration for 
students in the academic community of their school, which is a factor shown to impact retention 
rates (Wang and Wu, 2004). Academic advising is an important tool for reaching students and 
helping them to meet their academic goals. If students do not recognize advisors as a valuable 
and effective tool for higher education, institutions of higher education are missing out on a key 
area which could positively impact student retention rates. Further research on specific areas 
that can be improved within the academic advising system would be highly beneficial to schools 
looking to increase student retention. 

Faculty and student perceptions revealed useful information about the program and areas 
of improvement for increasing retention. The faculty and student surveys provided two 
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perspectives for assessing the quality of the retention program in place. Two- and four- year 
colleges can take away valuable insight into the factors that most impact student retention. 
Improving student persistence in higher education is essential, not only for the students 
themselves, but for the entire American economy which currently reports very high 
unemployment. Education is a key factor in obtaining employment and the better educated the 
workforce, the stronger the American economy will become. 
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Appendix A 



Faculty Survey: http://www.surveymonkey.eom/s/JY9GWZ5 



Retention Improvement 

1. IUSB STUDY INFORMATION SHEET: Faculty Perceptions of a Retention 
Interventi... 



Study# 11001 

Faculty Perceptions of a Retenton Intervention Program: 

You are invited to partepate n a research study. We are conducting this research to find out if retention ntervenbon 
programs are successful 

Informaton: If you agree to partiepate. please dick on the ‘next* button below to begin your survey. The survey will ask 
you questions about your expenences as an instructor at IVY Tech m reference to the students in academic skis 
advancement and the goals set aside for them. You will also be asked about your individual instructional techn ques. It 
wil take approximately 20 minutes to complete the survey. You are one of 200 students and staff bmg invited to 
participate in this study. 

Risks: We do not anticipate any nsks associated with this study. 

Benefts: While there * no direct benefit to you for participating n this research, we hope to learn more about the 
effectiveness of the retention programs n general. 

Confidentially: All surveys will be anonymous. Although, we can’t completely guarantee the confidentiality of your data 
while since it is on the internet, there wil be no names or other identifiable informaton collected on the surveys. 

Contact information: If you have any quest ons at any time about the study or the procedures you may contact one of the 
researchers Malinda Mansfield (mmansfielo3@vytedi.edu), Erin O'Leary (olearye@usb.eou), or Shekieta Webb 
(swebb22@ivytiech .edu). You may also contact our faculty sponsor Michelle Bakerson at 574-520-4391 
(mbakerso@iusb.edu). 

If you feel you have not been treated according to the descriptions in this form, or your rights as a participant in research 
have been vdated dunng the course of this project, you may contact the Indiana Unversty South Bend Institutional 
Review Board for the Protection of Human Research Subjects, 1700 Mishawaka Ave., A247. South Bend, IN 46634. 574- 
5204181. by e-mai at sbrb@usb.edu. 

Participation: Your participation n this research is voluntary. You may refuse to partiepate or may stop the survey at any 
tme by simply not hitting submit on the survey However, once you do hit submt at the end of the survey you wi not be 
able to withdraw from the study snee it will not be possible to identify your data. You must be at least 18 years of age to 
participate. 

Form Date: February 12. 2011 



IUSB IRB 
Approved 2/14/11 
Expires: 2/13/12 



Pagel 
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Retention Improvement 

2. Retention Improvement at IVY Tech Community College 



The purpose of this survey is to acqu re nformation regarding the effect veness of the retention improvement program 
implemented in the higher educ3tonal institution that you are a part of at this present time. Our goal as researchers is to 
collect data in order to prove whether or not these programs are working towaros retention improvement Although you are 
under no obligator! to partake in this survey, feedback is greatly apprecateo. 

1. As an employee of this higher educational institution, which would you describe 
yourself as? 

Adjunct s acJty 
Full Time Facuty 

Doyoutoint that Being adlirct or tut tune pay a pvt n whether or not Undents anp out’ 



Page 2 
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Retention Improvement 

3. New Student Orientation 



The fbfcwng questions refer to the New Student Onentaton that has been implemented as part of the retentoi 
improvement program. 

1 . Do you feel that the New Student Orientation was a contributing factor in student's 
completing their courses for the semester? 

Yes 

NO 

2. Since the retention improvement program was implemented, what approximate 
percentage of students do you feel have: 

Less Higner 

than 25% SON 75% than 
25% 75% 

Learned about Baa Board before entering your cassroor* 

Learned about Biact Board before tre prograr ns mpiemented? 

Learned about onine i trry before entering /our eassroom? 

Learned about on-ir&e library be*ore retenton improvement? 

Used me tee tutoring avanabe on campus? 

Tatier advantage o' the free autoring before the program* 

in the space prided be ow you may choose to comment about New Studert Onentaton: 
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Retention Improvement 

4. Mandatory Academic Advising 



In regards to the implementation of the retention ntervenbon program .specifically the Mandatory Academic Advising, 
answer 'yes' or 'no" to the following questions: 

1. Answer whether you strongly agree, agree, disagree, strongly disagree, or neither 
agree or disagree to the following statements regarding the implementation of the 
retention program: Would you say that: 



3trorgly 

Agree 

Your students are prepared ml an induduai academic pan? 

You have seer ar increase in reiertlon since lm(iiementabor ? 
r jres.ls the rcrease reaied to academic advtsng? 

3tudents understand ther degree & program requirements' r 

in the space provided beca you may choose to comment about the sub.ect above: 



Strongly Nether Agree 
Disagree nor Disagree 
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Retention Improvement 

5. Mandatory Student Success Courses 



Regarding the implementafcon of the Mandatory Student Success Courses (Life Skills & New Student Seminar), answer 
the following questons to the best of your ability: 

1. Please check strongly agree, agree, disagree, strongly disagree, or neither agree nor 
disagree regarding the implementation of the retention program. Regarding the student 
success courses, do you feel that: 

3trongty Neither A qrtt 3troogiy 

Agree Disagree 

Agree Nor Disagree Disayee 

Your student attendance fas risen? 

TTie courses are netting students oe successful? 

Reterten has r creased 7 

2. if you answered "Strongly agree" or "agree" to the previous question, what 
approximate percentage do you feel retention has increased? 

Less ran io% 

10 - 20 % 

21-30% 

wore man 30% 

in me space provded below you ray choose to comment about the subject above 
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These questions requires a response to computer lleracy among stuflents wihm the first week of classes at the 



begnning of the semester 

1 . Since die implementation of the retention program, answer Strongly Disagree. 
Disagree, Agree, or Strongly Agree to the following questions about computer literacy 
among your students. (BB refers to Black Board): 



Would you say rat yoir students s re corouter iterate’ 

Hive you ever given instructions or a pate j v proyar - 
Do most of your studerts troa non to Og cr to BB' 

Oo most cf your students Urns no* to cnec* grades in 88- 
Do your studeres «r ja rc« to submit an assignment on BBT 
Do most of your students tnoahoa to tate a test on BBT 
Oo most of your students iroa ho* to create a Wort docinentT 
Do your studerts inee how to copy and paste atthin Wort* 

Dd your students too* ho* to save a doc. onto a flash drive ■ Can your students emai re door ent 
to therseivesT 

Oo your students snow how to use the on me ibrary system' 

Would a basic computer literacy class aourf be benefle*’ 

in the space provided be©* you may choose to comment about tne suP.ect above: 



Strongly 

Ditagmee 



Disagree Agree 



Strongly 

Ag»ee 
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Retention Improvement 

7. Other 



This set of questons asks about your teaching style in the classroom. Please answer honestly as your identity will be 
anonymous. 

1 . Rate the types of help that are used in your classroom to encourage students not to 
drop out? (Black Board will be represented as: BB) 

Does Not 

3eidom Sometimes Often 

Apply To Me 

i send reminders of assignments ondtor the attendance poicy 
i post my essons i power points etc.. .) on BE for students 
i make appointment with my studert: after class time, 
i Worm students of me Mo nog facilities, 
i Worm students about onnine tbrary Mortals, 
i infloer students about BB c'asses. 
i encourage me students to speal with academe advsors. 
i use differertateo instruction win grades i assignments 
i encourage feedback from students fen persona improvement, 
i do what is required of me and not much more 
i implement technology into the classroom. 

in the space provided Deow you may choose lo comment about me sub.eet above: 
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Appendix B 

Student Survey: http://www.surveymonkey.eom/s/J59WP5M 



Student Retention Research Suvey 

1. IUSB STUDY INFORMATION SHEET: Student Perceptions of a Retention 
Intervent... 



Study# 11001 

Student Perceptions of a Retention Intervention Program: 

You are invited to partepate n a research study. We are conducting this research to find out if retention nterventon 

programs in general are successful or 

not according to the expenences of students 

Information: If you agree to participate, please dick on the ‘next' button below to begin your survey. The survey will ask 
you questions about your experiences as a student with academe adtrsory, academ c skills advancement courses, and 
your personal views on progression in hgher education. It will take approximately 20 minutes to complete the survey 
You are one of 200 students and 
staff bring invited to partepate in this study 

Risks: We do not anticipate any nsks associated with ths study 

Benefits: While there s no direct benefit to you for participating m ths research, we hope to learn more about the 
effectveness of retention programs. 

Confidentiality: All surveys will be anonymous. Although, we cant completely guarantee the confidentality of your data 
while since it s on the ntemet, there wil be no names or other identifiable information collected on the surveys. 

Contact information: ff you have any questons at any time about the study or the procedures you may contact one of the 
researchers. Malinda Mansfield (mmansfield3@ivytech.edu), Erin O'Leary (olearye@usb.edu), or Shekieta Webb 
(swebb22@ivytech.edu). You may also contact our faculty sponsor Michelle Bakerson at 574-520-4301 
(mbakerso@iusb edu). 

If you feel you have not been treated according to the descriptions in this form, or your nghts as a participant in research 
have been vdated durng the course of this project, you may contact the Indiana University South Bend Institutional 
Review Board for the Protection of Human Research Subjects, 1700 Mishawaka Ave., A247, South Bend, IN 46634, 574- 
520-4181, by e-mai at sbrti@usb.edu. 

Participation: Your participation n ths research is voluntary. You may refuse to partiepate or may stop the survey at any 
bme by simply not hitting submit on the survey However, once you do hit submit at the end of the survey you wi not be 
able to withdraw from the study since it will not be possible to identify your data. You must be at least 18 years of age to 
participate. 

Form Date: February 12. 2011 



IUSB IRB 
Approved: 2/14/1 1 
Expires: 2/13/12 
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Student Retention Research Suvey 

2. Demographics 



The first quest ons you wi be asked to answer are regarding your age and ethnicity The questions following 
demographic information aril be questions referring to your experences n higher education. 

1. What is your age? If you are under 18. you will not be able to participate. 

18-21 
22-10 
31 or over 

2. Which ethnicity would you consider yourself? 

WMWCaucaMM 
BiactA'ncan Arercar 
ladno'Hiipar.'C 
Aslan 

PKfic isano 
Prefer not to ansne- 
Other 

You have ar. option in the space proroeo to explain I* you chose ’other: 
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The folowng questions refer to your expenence with the New Student Orientation meeting 

1 . Please check strongly agree, agree, disagree, strongly disagree, or neither agree nor 
disagree about New Student Orientation. Mandatory Advising, and mandatory student 
success courses (IVYT 101 or IVYT 120). Black Board will be referred to as "BB". Do you 
feel that: 



Orientation helped you to earn about Be in order to use it? 

You teamed about the carpus on ne iBrary system? 

You learned about our free tutoring progrjr * 

You learned about other heipflii resources’ 

Alter onertabon, you were more confluent in your courses? 

The aflvisnQ office helped with your course plan’ 

You unoerstand yotr specific degree requirements? 

You are confloent that you will graouate? 

Within your 3uccess Course: it is.was heffiM? 

Your Me perspectve changed for the better? 

Yourschedulng issues made you want to quR school? 

You have an option in the space provided to erpiain how New Student Orientador can oe improved’ 



Strongly 

Agree 




Neither Agme Strongly 



d 
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4. Other 



These questions will ask you about personal decisions and expenences in your academic career 

1. Please check strongly agree, agree, disagree, strongly disagree, or neither agree nor 
disagree to each of the following questions. Black Board will be shown as "BB". Do you 
feel that: 

3wngly Neither Agree 3trongiy 

Agree Disagree 

Agree tor Disagree Disagree 

Unemployment has been a deeming factor in academ cs' 

You are computer iterate” 

You have received help for computer literacy issue? 

You know how to log on to BB ? 

You mow how to check you' graces on BB? 

You know how to submit an assgnment on BB* 

You know how to take a test or. BE 7 

You know now to create a Word docirent (Microsoft Office)? 

You earned about usng Word Yon- your instructor 7 
You know how to copy and caste within a Wont document? 

You know how to save Word onto a 'ash drive* 

You know how to email Word to yourset as ar attachment 7 
You know how to use the onine ibrary system? 

You coud navigate the online library system entirely 7 
Abase computer iieracy cat: woud be oenetica to you? 

You have dropped a c ass due to a lack of computer ski is? 

Sbudents Quit school due to the ack of computer MUM? 

You wa graduate 7 



Page 4 




Retention in Higher Education 55 



Student Retention Research Suvey 



2. This section applies to your experiences with a higher educational facility. From a 
scale of 1 to 5 with 1 being "Not At All" to 5 being "Alot": How much has the following 
contributed to staying with your program? 

12 3 4 5 

Acaderc Advisors 
MUM 
Financial 2 tab ty 
New Student Orientation 
Student Success Courses 
Mating New Friends 
Eitracumcuar Activtes 
3tudy Groups 
Wort Study P'og'ar 

You nave an option in the space provided, to comment on ary spec ft situation »r ere you chose to drop a particular c ass. or had the 
desire to. 

±1 

d 

3. This section applies to your experiences with a higher educational facility. From a 
scale of 1 to 5 with 1 being "Not At All" to 5 being "Alot": When you have felt frustrated, 
what has helped the most? 

1 2 3 4 5 

Acaderc Advisors 
raniciK 
Financial Stability 
New Student Orientation 
Student Success Courses 
Mating New Friends 
Eitracumcuar Activtes 
3tudy Groups 
Wort Study P'og'ar 

in the space provided tie©* you may choose to comment about the sub.ect above: 
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4. Please check strongly agree, agree, disagree, strongly disagree, or neither agree nor 
disagree in regards to your experiences in your academic program. 

If you have ever dropped a class, which of the following factors contributed to your 
decision? 



irecieved financial ad 

Grades were dropping and i didnt ask ter rvep 

grades *re droppomg and the teacher was urwii rg to help 

i am rot computer literate 

i had trouble win peers 

i had trouble cormuneaerg wth instructors 

i didn't nave time to get help ter the issue l was having 

Transportation 

ftandrt asues 

3chedu rg issues 

Personal responsibiltes 

i have never dropped a class 

i prate* rot to answer 

You have an option n tr-e space provded to cornier! aoout tne duesbonisi aPove: 



3Wngty 

Agree 



Ag-ee 



Neither Agree 

Disagree 



Strongly 

Dtaj'ee 
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5. Please check strongly agree, agree, disagree, strongly disagree, or neither agree nor 
disagree to your personal experiences. If you have ever dropped out of a Higher 
Educational Facility before (not just a class, but your college) what factors contributed 
to your decision? 

3*ongty Neither Agree 3trcngiy 

Agree : sagree 

Agree rv Disagree Disayee 

Grades « re drooping 

i am not computer literate 

i had troupie win peers 

i had touWe cer.mur.catng wtn instructors 

i didn't have time to ast tor help 

Transportation 

“nandai circumstances 

Personal responsitiltes 

i ns expelled tor a see nary issues 

i ns put on academic protaDon 

i have never dropped out of a Higher Educational facility 

i prefer rot to answer 

You have an option n the space provided to comment aoout the questcnisi aoove 
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